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Operator:  Good afternoon, ladies and gentlemen, and welcome to the Data COP conference call.  At this time, all participants are in a listen only mode.  Later we will conduct a question and answer session.  Please note that this conference is being recorded.  I would now like to turn the call over to Dr. Marsha Brauen. Ms. Brauen, you may begin.

Dr. Marsha Brauen:  Thank you.  Hello everyone and welcome to this discussion on reporting Part B data to the public.  For those of you who don’t know me, I am one of the facilitators of the Part B/C Data Community, and this is one of a series of conference calls that the Data Utilization Practice Group of the Data Community is sponsoring.

Our goal today is to have a discussion on how states report their Part B data to the public.  As you are probably aware, the amendments to IDEA that were recently passed require states to report their Section 618 data to the public.  That is, Section 618(a) says “Each state that receives assistance under this Part shall provide data each year to the Secretary of Education and the public, on the following: ...”  Then, there is the complete list of various collections that states now have to provide to both the Secretary and to the public.  I won’t go into detail about those today.  If you haven’t seen it already, you should get Westat’s comparison of the old law and the new law regarding the data requirements.

Also under Section 612(a)(16)(D), there is a requirement that the state agency makes available to the public—“with the same frequency, and in the same detail as it reports on the assessment of non-disabled children”—and then again, it gives a list of items related to participation and performance.  While several of these are the same items that were required under IDEA ‘97, there are also some that are new.  So, I suggest that you look closely at that section of the law as well.  

I don’t want to spend time today getting into that in depth, because I want to give our speakers and all of you plenty of time for discussion.  We’ll be preparing a list of items that states must report to the public, and we’ll be getting that out to you in January.

Okay, let me tell you a little bit about how we’re going to organize our discussion today.  We are going to be talking about three questions.  These are:  (1) What public reporting does your state do, and how is it affected by the target audience?; (2) What format—map, pie chart, etc.—do you use?; and (3) What has been successful and not successful in your public reporting, and why do you think this has been the case?

We’ve had some volunteers from states—Kansas, New York, and Virginia—who are going to be responding to the questions.  What we’re going to do is we’re going to work through each of the questions.  So we’ll start with question one, all of the states will respond, and then we’ll go on to two, and so forth.

Kansas, New York, Virginia, have provided URLs of web sites where they are reporting Part B data.  There’s a document on the Data Community of Practice website that lists these.  You’ll be able to look at those after our call today.  In addition, Project Forum developed a document a couple of years ago on the topic of state reporting of special education data.  That document is also on the Community of Practice website.

Okay, let’s get started.  Let’s go back to question 1, what public reporting does your state do, and how is it affected by the target audience.  I’m going to ask Paul Raskopf from Virginia to start.  Paul?

Paul Raskopf:  Okay, Marsha, and hello everybody—whoever is on the line here.  We have fairly basic reporting, I guess, is what I would say.  We report our assessment data.  We have some child count data that are on our website.  Our primary method of reporting is our annual performance report, which of course has evolved out of our State Improvement Plan, and that includes all the reporting areas that are required there.  That would be the assessment data, but also discipline, dispute resolution, disproportionality; everything that’s required there.  We had all of those components in our State Improvement Plan, so we had a fairly easy transition to our Annual Performance Report.

In Virginia, we also have a separate report called the Discipline, Crime and Violence Report.  We’ve combined the reporting requirements under IDEA for discipline, with our Safe and Drug Free Schools and Gun Free Schools Act reporting, and also our Virginia report card, a school report card that had components similar.  We’ve reported that back out to the public.

We also have an annual report that we’ve had for a while with our dispute resolution data on complaints, due process, and mediation.  We report to our State Board on two areas, with the discipline, crime and violence, and the dispute resolution, and also to our State Advisory Committee.  And with the APR, that’s our primary mechanism, with our website of course, for reaching the public.

With the State Improvement Plan and our annual performance reports, we mail those out to our professional organizations and our advocacy groups, and they get copies of those documents.  And that’s pretty much what we have.

I would say, for anyone that does go to our website, unfortunately at this point, really literally as we speak, our website with our special education data is under construction and revision, and so you’re not going to see anything there.  You’ll have to wait ‘til January to come back and look there.

Finally, we consider our school divisions to be the public.  Marsha, I’m not sure if you want to touch on that, but we do have a fairly formal process where we have.  The State of Virginia is broken into eight regions of our school divisions, and it starts with our Superintendent’s Planning Committee that represent each of the eight regions, and we have a monthly meeting with a Special Education Directors’ Council, and then following the Council meeting, we have eight regional meetings that members of the Department of Education go out to and attend on a regular basis, and that’s also a mechanism that we use to disseminate information to the public.

So to sum up, it’s basically the required data reporting under the APR, and additional requirements that we have for Virginia with discipline reporting and dispute resolution.

Dr. Marsha Brauen:  Okay, thanks Paul.  Let’s move on to Kansas, with Carol Dermyer and Mason Vosburgh.

Mason Vosburgh:  This is Mason.  In Kansas our data is reported to the public by two different methods.  The first method is posting data on our state website.  I post all of the 618 data, basically in the same style as the five OSEP tables.  I post child count, LRE, personnel, exiting, and the discipline data, but disaggregate that data by the individual school, district, because that’s of interest to them.  

We also use the 618 data for our continuous improvement monitoring, and the data is disaggregated in that format down to the building level, and that data is also posted on our website.  Our annual performance reviews report is also posted on the website, and so those are the types of things that we actually do post.

Now other reporting out to the public comes through requests from individuals like the legislators, the universities, researchers, ad hoc groups, advocacy groups, and that sort of thing.  So we answer those type of data requests when they come in.  So in a nutshell, those are our two methods for reporting out to  the public.

Carol Dermyer:  I’ll just add that our state assessment data is reported on the District Report Card that has other information as well, but that is how we report our state assessment data.  And we are anticipating, in the future, to have most of our special education data posted on the report card, along with all of the regular education data and our focus monitoring data, which will include – some rank ordering and so forth will be included on the report card.

Dr. Marsha Brauen:  Okay, thanks Kansas.  Let’s move on to New York and Inni Barone.

Inni Barone:  Hi everyone.  Our public reporting began years ago with the development of our strategic plan for students and individuals with disabilities, at which time goals were established, as well as key performance indicators and targets.  So that gave us a framework on which our reports were based. It is our plan to annually inform the public regarding how well we are doing against our strategic plan goals and key performance indicators.  We developed a Pocketbook of Goals and Results for Individuals with disabilities as a way to inform the public.  It’s a small brochure, which we continue to enhance each year. It provides trend data to the public regarding various aspects of our goals and key performance indicators.

Then along came, of course, the annual performance report, and we decided to make that a very public document.  Not only does this document have input from our stakeholders and our key policy advocacy groups and so forth, but we developed it as a web-based tool so that everyone would have access to it and would see the kinds of strategies the State was implementing to achieve our goals. We put all of our data into that report—including trend data that informed various aspects of the Annual Performance Report.

Then, of course, NCLB has requirements for school report cards and state assessment reporting, and we have a very good—but it’s still a work in progress—website where our school report cards are posted, which contain the required NCLB types of reporting on English and mathematics, and science and graduation rates, and so forth.  Part of the report card also provides data on almost every state assessment that is administered, and the data are disaggregated for all the various subgroups including students with disabilities.

Then in addition to that, as a part of the school report card, because of the requirements in New York State law, there’s also a fiscal supplement to the report card which contains students with disabilities data regarding special education classification rates and the least restrictive environment data that’s collected by WESTAT—excuse me, collected by OSEP through WESTAT.  These are the general types of reporting that we have completed.  

Our reporting really is very much a work in progress.  We’re continuing to try to enhance it, make it better, make it more complete.  There are many types of data we’d like to make public as State data summaries and district aggregations—and accompanying explanations.  So we’re always looking for ideas and trying to improve, but we’ve got a start.  

Dr. Marsha Brauen:  Thanks, Inni.  Are there any other states—Florida, or New Mexico, or any other states who’d like to add to this discussion of what your public reporting you’re doing?

Operator:  If anybody has any comments, you can press star one (*1) if you have a comment.

Dr. Marsha Brauen:  Okay, let’s move along then.  What format—maps, pie charts, rank order tables—do you use?  Can we start with Paul again?

Paul Raskopf:  Okay.  Let me start.  Marsha, we don’t use rank order tables.  We do provide information and data to our monitoring units for the focus monitoring process that we have in Virginia, but it’s more just for their review.  They analyze the data to see if there’s anything in there that would help them in their onsite monitoring.  So we don’t rank our divisions—especially for public reporting.

The other examples—bar charts, pie charts, and maps—we do use those.  We kind of mix and match, and again, that’s driven primarily by the reporting requirements.  So for example, when we’re required to compare discipline rates, suspension/expulsion rates for students with disabilities to non-disabled students, we find it very helpful to have the chart, the bar chart specifically, or the two columns comparing one to the other.

The pie charts we don’t use as much.  Our dispute resolution annual summary does use that to some extent, and the maps we use—as I said, we have eight regions in Virginia—and we break down and disaggregate our data from the state totals to get down to regions.  We have the geographic differences in Virginia.  We have Northern Virginia that’s very urban; we have Southwest Virginia which is very rural.  It is helpful to us to organize our data and our school divisions by region, and so that does show up on a map.  So I guess the two that we would use the most would be the map and the bar charts, again, depending on what the reporting requirement is that we’re trying to meet.

Dr. Marsha Brauen:  Okay, Kansas?

Mason Vosburgh:  This is Mason again.  The most common way we report out is through spreadsheets using Excel.  Most of the reports are posted in that format.  We assume that if someone wants to make a bar chart, or a pie chart, or a graph, they can use the Excel spreadsheet to do that themselves.  We also post in PDF files, Word documents, that sort of thing.

In reference to the rankings, we’re in development of that.  As Paul alluded to how they do theirs by region, we do ours by size of the school district.  We rank with the small versus medium, versus large, in three separate categories.  We’re developing that as we speak.

Our annual performance report is a Word document.  That would include some bar graphs and that sort of thing.  So those are the formats we use.

Dr. Marsha Brauen:  Inni?

Inni Barone:  Yes, we also use all of the above—all except the ranking.  We have really limited the use of ranking thus far to when we want to determine how to work with school districts.  For example, we have a law in our state that requires us to identify school districts with various special education issues, so when we need to do that identification, we do rank the school districts in order to assign a particular level of technical assistance to those schools related to the issues.  So that’s one use of ranking.

Another use of ranking that we’ve made is to help our quality assurance staff, which is our monitoring staff, determine what type of a review a school district needs.  They do various types of focused reviews on issues such as achievement, LRE, transition, etc. So, schools are ranked on specific types of data to determine which districts are doing well and which are not. We have not ranked school district with any public display of the data thus far.  

Other than that, we’ve used all kinds of charts.  We would love to do more with maps.  We have one example in our annual performance report of maps that depict our regions across the state.  One is for 1996-97; it shows the way they looked in terms of the percentage of kids placed in separate settings.  Then, the next map shows the same data for 2002-2003. It’s such a dramatic way of showing how the state's complexion changed from 1996-97 to  2002-2003 as a result of the work the Department did to help school districts bring kids back into the general school environment.  

So the use of maps was a very effective way of displaying the change that had occurred over the years.  We’d love to do more of that, but other than that we’ve used a lot of bars and some pies.  So it really depends on what we want to show including as much of trends as possible.

Bar charts and line charts lend themselves to very simply depicting good trend lines.  Pie charts are more difficult to use in that way, but are great to show relative proportions.  So, choosing the type of display depends on what we want to show. 

Dr. Marsha Brauen:  Okay, thanks Inni.  Do we have any comments from New Mexico or Florida on this question?  Anybody else on the call?  Anything unique that you’re doing with different types of formats?  I thought somebody was using a question and answer document?

Operator:  If anybody has a comment or question, please press star one (*1).  We have a question or comment from Nancy Fuhrman from Wisconsin.  Nancy.

Margaret McMurray:  Actually, this is Margaret McMurray from Wisconsin.  I’m here with Nancy Fuhrman.  I do have a question for those of you who are posting your data publicly.  We in our state have struggled for many years with how to post data, but still comply with FERPA.  So, we’ve come up with various redaction policies—especially when we have some of these small rural school districts that have very few children.  If you would post the number of children with certain disabilities by age or grade—or even by building level—you would probably cross into violating confidentiality and releasing personally identifiable information.

So I’m wondering if various states, if Kansas or New York or Florida, or anybody else, has come up with a policy that’s worked that allowed them to publicly post things, but still protected personally identifiable information when you get down to, let’s say, the school level for some of these reports.  

Carol Dermyer:  This is Kansas.  Being a rural state with many, many small school districts and small schools, we do have a rule in our state that we do not post any disaggregated group less than ten.

Inni Barone:  This is New York State.  We have a rule regarding our state assessment data that we will not post any results for groups where there are less than five.  We will post how many students were tested, but if the number of students tested is less than five, we will not post the results for those students.  The issue you brought up is something that we are also struggling with.  We are also in the midst of defining a policy that protects confidentiality of student records.

We have really not done a whole lot of—beside the state assessment results—posting or public reporting at the district level or at the school building level.  Most of our reports that I talked about earlier have been reported at the statewide level by regions or by groupings of school districts. We are in the middle of developing a comprehensive special education information system, in which we are developing a way to provide reports to school districts.  We will need to address issues related to the confidentiality of student records.

Dr. Marsha Brauen:  Anyone else have comments on that you want to share?

Operator:  I have a comment or question from James Nuttall from Michigan.

James:  Yeah, hi.  Because you were just asking about what states were doing, and also in response to the last one, we don’t show anything less than five for our data portraits.  People can log on to our website—I can send you that website address—and it then blocks out the less than five.  We report the students by disability category.  We do everything by the federal categories—disability category, LRE, and exiting.  What we don’t have up there yet is anything on discipline or anything about hearings.  I’m not sure what our availability of our APR is.  I’m going to check into that, but that’s all I have to share.

Dr. Marsha Brauen:  Anyone else?

Operator:  Comments, please press star one (*1).  I show no more questions or comments.

Dr. Marsha Brauen:  Okay, let’s move on to the third question—what has been successful and not successful in your public reporting, and why do you think this has been the case?  Paul?

Paul Raskopf:  I don’t know that we’ve had a whole lot of controversy in Virginia, so in that sense we’re successful.  What I would say is not successful is that we are still trying to move towards getting more data, more information out to the public, and so I don’t know if that means we’re not successful, but we’re certainly not where we want to be or need to be.

As we discuss information with our Advisory Committee or our Council of Special Education Directors, we do tend to get questions, and so we feel like every state, you know, the more we get out there, the more discussion we’ll generate.  We have had an issue in Virginia with our placement data that we’re now reporting accurately, finally, and that has generated some discussion with our State Advisory Committee, but other than that, we haven’t had a whole lot of controversy.  I think we still get more inquiries, more calls about procedural and instructional issues than the data itself, so I guess the lack of controversy is success, but we’re not where we need to be yet.  We need to steal New York ideas.

Dr. Marsha Brauen:  Okay, Kansas?

Mason Vosburgh:  For the successful, we feel that our data is very easily accessible to the public and to the school districts.  We also find that in the format that we have posted it in, that they have the ability to then download it, create their own charts, their own reports, customize the information we’ve put out there for them.

The one drawback of doing that though, is that now that the data is out there, everybody wants something more, and something new, and greater detail, so at times we can be inundated with additional requests, and I think that’s the only drawback to the way we’ve posted our data.

Dr. Marsha Brauen:  Okay, Inni?

Inni Barone:  I think our success is that we have a good beginning, but I really still call it a beginning.  We also have been, I think, successful in capturing our media's attention.  At various times of the year, the Commissioner has press releases, and often times these press releases are on the state assessment data.  Once a year, we also do a press release on special education data, and at that time the whole state’s various media organizations are invited to this press conference, and they’re given the story, as well as files of information that we present to our Board of Regents.  

I think that’s been a successful strategy to get the information out to the public with a consistent story that the Commissioner tells.  We have a lot of media coverage around the press conference times, and I think that’s healthy to make public the state’s results for all students and results for students with disabilities.  We have used these opportunities to make public data such as classification rates, separate setting rates and performance on our key indicators.

We have so much more to do, and I think the more you give, the more people want.  More detail, more disaggregation, which is also probably a good sign, that you’ve caught their attention, and they’re interested enough to ask.  I think the art of reporting is in its infancy and will require greater time and resources to improve and expand. I wish we had more technical resources, better software to help us produce maps more easily, and so forth, but I think we’ve got a good beginning.

Dr. Marsha Brauen:  Okay, anyone else?  Florida or New Mexico, are you on the line?  Would you like to comment?  Okay, I’ll open it up to the rest of the group.  What have you all been doing that you feel is successful, and why do you think that’s the case?

Operator:  You have a comment from James Nuttall from Michigan.

James:  Yeah, hi.  Yeah, I think our current data portraits are a very good way for us to show the data.  We show it by district, by intermediate school, and by the state.  People can access multiple years of the December count.  So when they go to our website, they can select the year they’re interested in; they can select the intermediate school; they can select the district they’re interested in looking at; and they can also select three comparison districts.  So if a school district in the state especially is interested in how somebody else looks who’s a similar size, or a similar demographic, they can choose themselves among all the different school districts, and then it generates a report.  Our reports all come up as PDF documents…

(End of Side A of Tape)

…so they can – the report comes up, it calculates the report and shows some of the frequencies, and also some of the percentages, and then people can save the report themselves.

I think at this point, one of the things that we haven’t done enough on is publicizing how to get to our data, and I have to admit, our Department of Education website is really very unnavigable.  It’s kind of disappointing.  I think the talk about having an annual press release is a very good idea, and then also I’m thinking of other ways to let people know about what they can find on the Internet, because, just posting it and then having nobody find it isn’t a good idea.  I think that we’re a little bit in that situation.  So that’s all I have to share.

Dr. Marsha Brauen:  Thanks Jim.

Inni Barone:  One other thing I would share—this is Inni from New York State—we use our pocket book when our leadership goes to work with the legislators around various special education issues. This gives them an opportunity to leave some very succinct charts with the legislators.  As they make their initial contact, the legislators remember the office, the changes we’re trying to impact, and why we’re asking for certain amounts of money for special education, or for all of education.  So it’s a good way to leave some bottom line data with legislators.  

Dr. Marsha Brauen:  Anyone else?  Is there anyone out there who puts reports together for parents and other stakeholders—other than what you’ve already talked about?

Inni Barone:  The Pocketbook is meant for the general public. Also, the School Report Cards are written for the public.  We continue to try to make both of these documents as simple as possible. There are some parent guides to the School Report Cards.  We have not designed anything else specifically for parent groups.

Paul Raskopf:  Now Marsha, this is Paul again from Virginia.  We have the same answer.  We primarily deal with ad hoc requests like Mason mentioned earlier, and with our legislature.  It’s more we need this piece of information.  We don’t have anything formal like New York’s pocket book that is designed for parents to supplement our Parents’ Guide to Special Education.  That’s a great idea though.

Dr. Marsha Brauen:  Okay, anyone else?

Operator:  Greg Gaden from Nebraska.

Greg Gaden:  Hello everybody, this is Greg Gaden from Nebraska, and we’ve kind of taken a different perspective in terms of working with our APR and the self assessment process.  Essentially what we’ve created is a website that is developed from data that is submitted to us from school districts.  I guess one of the first parts of the question that I have is that in the reading that I did in Section 618, it states that these are all state aggregate reports—with the exception of disproportionality.  The website that we’ve developed is at the district level, and also at the state level, and it feeds the information into our annual performance report and also gives us the ability over time to build in that focus monitoring impact.  But I guess my first question is, if somebody could respond to that is, is how – essentially, we’re under the impression that the only data that’s going to be displayed is state data, with the exception of breaking it down to LEA level at disproportionality, and that would be the only area that it would be broken down below that.  Is that a misunderstanding that we have, or is that correct understanding?

Dr. Marsha Brauen:  Greg, this is Marsha.  I’m not sure that I can answer that question right now.  That is to say, certainly Section 618 requires that the data be provided at the state level.  Where it does talk about data below the district level seems to me to be at the section at the end, which is related to looking at policies and procedures, and around disproportionality.  I’m afraid I don’t have the new law in front of me right now, so I’m going to have to look at that and get back to you on that.

The other thing, of course, is that OSEP hasn’t written regulations yet on that; so depending on the regulations, there could be different interpretations.  You know, obviously, the lawyers from the Office of General Counsel have to get involved in interpreting what the law says, and hopefully that will become more clear when OSEP provides regulations.

Greg Gaden:  Thanks Marsha, and this is Greg again, and yeah, we appreciate that.  And from the standpoint of the ILCD, the website that we’re working from, to publicly display that data for dropout rates, and going back to what Michigan said, and I think New York might have alluded to this as well, is that our, the mechanism that we have I place that’s currently under construction, has the ability to do all of those calculations for the LEA.  So going to the public site with this isn’t something that will be difficult for us, because we planned that over time we’d want to have graduation, dropout, disproportionality, settings, and identification be a part of what we call our State of the Schools Report, which is public data.  But the site that we have built is all private for the school districts, and the one thing that we want to be very, very careful to do is inform the districts that we’re working with that this information is now required to go public, which they had an inkling was going to occur, but at the same time we had assured them with the development of this data that it wouldn’t have to go public until we were actually mandated to do so.  So moving the data over to the public side won’t be difficult, and tying it in, so anything you can get to us would be wonderful.  Thank you.

Dr. Marsha Brauen:  Sure.  Any other questions or issues that we haven’t discussed today that we might be able to get some answers to from the collective wisdom of the group?

Inni Barone:  This is New York.  One of the challenges we have is to quickly get the data cleaned and reportable.  We just can’t seem to do it fast enough.  For example, we’re just going to be putting out ‘03-’04 school year data and we have started collecting the ‘04-’05 data.  Do other states have some ideas on how to speed up?  I mean, we’re really limited by the number of staff that we have to do this type of work, but are there any ideas for strategies to speed up the process?  I’m not sure whether there are any real answer to this, but I thought I’d throw it out to the group.

Mason Vosburgh:  This is Mason in Kansas.  We kind of do ours in chunks.  Whereas the December 1 count and the LRE data is required to be submitted much earlier than the discipline, and the personnel, and the exiting data, we kind of put ours out in chunks, meaning the child count and the LRE data comes out earlier.  That’s kind of how we handle it.

Inni Barone:  Thank you.  Yes, our data comes in two different times of the year, but it just takes us so long to correct school district errors.  Even though we have a web-based system to report and even though edit checks are built in, some school districts do not respond in a timely manner. What methods do states use to get the last 20-30 school districts to comply? Do states use any types of rewards/sanctions?

Mason Vosburgh:  This is Mason again.  We award our Part B money in October, and so we tell the districts that if they don’t have all of—for example, all their FY04 data discrepancies resolved by that point in time—we will withhold their money from them.

Inni Barone:   How often have you had to withhold the money?

Mason Vosburgh:  Actually it’s a very good threat because we haven’t had to use it yet.

Inni Barone:  Just having that as a possibility is enough?

Mason Vosburgh:  It’s working.

Inni Barone:  Okay, thank you.

Paul Raskopf:  In Virginia, we don’t have a problem getting the data in, but when you mentioned staff, I think our issue up here is that our Information Technology Office is our central office, of course, where all of our program type people have to tap into.  We don’t have a problem getting the data in, but once the data is in, or are in, it’s trying to get it configured and what do we need to report back out.

I think we’ve been struggling, again, with a limited staff, about what does the APR look like this year, and who’s processing AYP, and who’s going to handle No Child Left Behind, and who handles assessment, and trying to get all the pieces up here at Virginia DOE, to wait in line to get to our IT office to say, this is what I need and this is how I have to have it reported back out.  So I think that’s more our issue, just trying to deal with okay, you know, we’re now two years into the APR, so that’s good.  You know, now it’s consistent.  We know what we have to report back out, but – we’re okay with getting the data in.  It’s just trying to find the time and the people to process it once it’s up here.

Woman:  Mm-hmm.  Well we have that issue too.  Thank you.

Operator:  Greg Gaden from Nebraska has a comment. 

Greg Gaden:  One of the questions that – this is Greg in Nebraska.  One of the questions that I have is that in terms of the difference in the discipline reporting, the difference in LEP and all of the different areas that we’re now reporting, and also the question of asking us to report the percentages of children publicly.  Maybe you’re not able to address this question at this point in time without regulations, but as I read through the public reporting component and other components of this, it looked as if there were some of the things that if we were to report it, that it could be calculated on the other end.  And then I guess my other question is, is the forms revision in terms of knowing exactly what we are going to be reporting publicly, is there a timeline for that?

Dr. Marsha Brauen:  Oh, everyone wants me to answer all those questions, right?  Well, I can begin to answer some of them.  I can’t answer all of them.  Regarding the issue of the number and percentage now required under Section 618, Westat’s preliminary discussions with OSEP have been along the same lines that you talked about, Greg.  We do not understand why they would require the reporting of percentages, because obviously, states do not do it in the same way.  So we are hoping, and we have talked to OSEP about this, that there could be a specific regulation that these would not need to be provided by states.  Westat, of course, already calculates percentages for the annual report to Congress.

There’s one or two items there, however, wherein you would have the data to calculate percentage.  I’m referring in particular to the item around the number of children with disabilities who are in alternative education settings, and the number and percentage of non-disabled children in those same settings.  We wouldn’t have a denominator for those, for that non-disabled number.  So anyhow, that’s being discussed with OSEP.

Related to the idea of when folks might know more about this, OSEP is running as fast as it can right now to try to review the requirements of 618 as well as all the other new requirements of the law like the performance plan.  We are beginning to work with them, and it is anticipated that within the next few months there will be data collection forms designed, there will be OMB packets put together, so on and so forth.

The law requires that the new collections go into effect for the 05-06 school year, so we’re all here—OSEP and Westat—running as fast as we can.  The hope is that we would have, by the time of the Combined Data Meeting next summer, forms that would have already gone to OMB for clearance.

Greg Gaden:  Thank you very much.

Dr. Marsha Brauen:  That’s all I can tell you right now.  Okay, anything else anyone would like to ask?  Let me thank our state representatives—Paul and Inni, and Mason, and Carol—for being on the call with us today.  Second, let me tell you that if you are interested, we are developing a transcript of this discussion, which will be available on the Community of Practice website probably within the next couple of weeks or so.  Also, as I said earlier, Westat has already developed a comparison of the 618 data requirements under the old law and under the new law, and if you haven’t seen that yet, you can e-mail me, and I’ll send that to you.

The other thing that we will be doing, and more directly related to this call today, is putting together a list of data that must be reported to the public under the new legislation.  We hope to have that done some time this January.

Again, let me thank you all for your participation.  We hope that you will continue to participate in these various activities that the community is putting together.  You can see on the web site a strategic plan that we’ve put together of what this practice group, utilization practice group, will be doing over the next several months.

Thanks a lot.

Woman:  Thank you.

Dr. Marsha Brauen:  Happy holidays.

*End of Conference Call
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