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Rate your school in each of these areas using a scale of 1 (low) to 5 (high) to determine your current level of success in meeting students’ needs in inclusive setting









1 (LOW)………………….5(HIGH)


1. All children belong




1
2
3
4
5


2. A sense of community




1
2
3
4
5



3. Diversity is valued




1
2
3
4
5


4. Natural proportions




1
2
3
4
5


5. Services based on needs rather than labels

1
2
3
4
5

6. Support provided in general education classrooms
1
2
3
4
5


7. Interdependence and support networks


1
2
3
4
5


8. Support facilitators or collaborating teachers

1
2
3
4
5

9. Resources are combined




1
2
3
4
5

10. Curriculum adapted when needed  


1
2
3
4
5

(The students are not expected to fit into the curriculum.  
Rather the curriculum is adapted to meet the needs of students.)








TOTAL SCORE:   __________________/50


Calculate your total score:

10-20 
Just getting started or major roadblocks exists within your school related to embracing inclusion as 
a philosophy


21-30 
A good beginning but room to continue to grow


31-40 
You are definitely a school that is on its way to embracing the philosophy of inclusion


41-50 Your school embraces the needs of all students and your focus is on further refining your skills 
and strategies.  

No matter what your score – Try to pick 1-2 areas to focus on in the next year 
to address the issues of inclusion!
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Student Name: 








Collaborative Teacher:







	Areas of Focus
	Accommodations Recommended
	Notes

	Reading


	
	

	Math


	
	

	Communication (Written and Oral)


	
	

	Behavior


	
	

	Assessment
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Curriculum Area: 




















Content Teacher:  



















	
	Big Idea
	Most Difficult Concept
	Minimum Level of Mastery

	Week 1
	
	
	

	Week 2
	
	
	

	Week 3
	
	
	

	Week 4
	
	
	

	Week 5
	
	
	

	Week 6
	
	
	

	Week 7
	
	
	

	Week 8
	
	
	

	Week 9 
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Peer Tutoring (Jenkins & Jenkins, 1988)
Cross Age - Where an older student (could be a student with a disability) provides support to a younger student

Same Age - Where students of the same age group act as tutor or tutee in various skill areas to ensure mastery

Classwide Peer Tutoring - Entire class of students are involved in tutor and tutee roles (Greenwood, Delquadri, & Hall, 1989)
Tips for Starting a Peer Tutoring Program

1. Select objectives

2. Select and match students

3. Prepare materials

4. Determine schedules and select sites

5. Prepare tutors

6. Monitor Progress through evaluation
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(Johnson & Johnson, 1989)
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Jigsaw method - Each student becomes an expert in some area and teaches the others what he/she knows.

Group Project - Students combine their knowledge to create a project or complete an assignment

Competitive Teams - Competition among groups is emphasized



Student Teams-Achievement Divisions (STAD)



Teams-Games-Tournaments  (TGT)

Team-Accelerated Instruction (TAI) - Students are first tested to determine their skill levels and then assigned materials that pertain to their levels only.  Then group members support each other in completing the material at their skill level.

Different Structures Used for Co-Teaching   (Dieker, 2001)
Example 1
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        Special Educator




General Education Classroom


General Education Classroom


In these teams the special educator worked across two general education classes

Example 2








           General educator and special educator shared 



           the same room and the same students all day

Example 3


Math


Science
          

Social Studies
   
   Language Arts


Monday

Tuesday
          Wednesday

   Thursday 



Friday was left open as a make-up day  or to schedule conferences










Classroom for students labeled emotionally disturbed.  




Each day (Monday-Thursday) one of the general educators 




brought all sections of her subject area into the special 






education room.  The students who were labeled were 







fully included in all classes. The focus in this classroom 






was an interdisciplinary hands-on activity that was 







co-taught between the content area general educator and 






special educator.  





   Academic
These areas were supported
Behavior






 by a paraprofessional

Example 4



General Education Teacher’s

Special Education Teacher’s

Classroom



Classroom



These two teachers’ classrooms were across the hall from



each other.  Some days they would team-teach in one room



other days they would split the classes and the content, and



other times they would teach a lesson together and then



split the students when it came time for independent  learning



activities.

Example 5





General educator and special educator shared 




the same room and the same students for one 




instructional period
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Types of Co-Teaching[image: image20.png]
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One teacher, One Support

•lead teacher

•support teacher

•little planning

Station Teaching

•divide content

•share but separate responsibilities

Parallel Teaching

•same content

•deliver instruction to half the class

•joint planning

Alternative Teaching

•one large group, one small

•small group preteaches, reinforces or reteaches large

group

•joint planning

Team Teaching

•shared instruction

•coordinated activities in one lesson

•mutual trust and commitment

•co-planning

Cook & Friend, 1993

Creative Methods to Increase the 


                         Amount of 

1. Use a co-planner

2. If you are a special educator co-teaching with more than one general educator, make arrangements to leave each class 15 minutes early one day a week to plan with the other teacher(s). 

3. If possible, have a floating planning period that changes each day so that you can plan with several different teachers.

4. Set up your schedule so you are in different classrooms on different days.  

5. Have either a support staff member or administrator free you for planning time.

6. Some schools have scheduled regular assemblies that are staffed by administrators, community volunteers, and support staff to allow for additional planning time.

7. Some schools have gone to banking hours that incorporate collaborative planning time.

8. Some schools have increased class size by one or two students to allow for a full-time substitute to cover for planning time.

9. Some teachers have scheduled their lunch and planning periods together so that one day a week they can have a lengthy planning session.

10. Some schools have set up student directed activities such as peer tutoring programs or cooperative learning groups that are monitored by support staff once a day to allow educators to plan. 

11. Hire a floating substitute


1. What are the curriculum goals or “Big Ideas”?

2. Which of the 5 types of co-teaching structures will you use in this lesson?

3. What specific instructional adaptations will be needed for all students? For specific students? 

4. How will we assess learning this semester? Are there specific students that we will need to modify or use alternative assessment? 

5. What type of discipline structure do we plan to use?  Will we be equally responsible for all aspects of discipline? 

6. How will we grade student performance?  Will we need to modify or use an alternative grading structure for any students and if so how will we communicate this change to the student? 

7. How will inform parents this is a co-taught classroom?  How will we deal with parental contact over the course of the semester? 









Sample Co-Teaching Letter to Parents
Dieker, 2003

Dear Parent or Guardian:


We would like to share with you a teaching arrangement that we will be using in your son/daughter’s math class this year.  In his/her class there will be two teachers working with all the students in the class.  Mr. Simms and Mrs. Dieker will both be available during this hour to assist your son/daughter.  We would like to encourage you to contact either one of us if you have any questions about this teaching arrangement.


During this class we will be using a model called “co-teaching” to meet the needs of all of the students in the class.  We will both be actively planning for the class and sharing in the grading process.  We want you to feel comfortable to contact either one of us about your son/daughter’s performance this semester.  We look forward to working with you and your son/daughter.

Sincerely,

Mr. R. Simms


Mrs. L. Dieker


•Role play or practice social skills – Daily give students a social skill they can work on (Goldstein, 1998 – Skillstreaming for the Adolescent) in your class. Write a goal on the board for the day or the week (e.g., using positive language) and reward and praise students when they exhibit the skill.

•Partner with assigned role -– Give both students who are partners a role so that the student with a disability does not just receive help but has a chance to help a peer too (e.g., please check my work, tell me to sit down, remind me to turn to the right page).

Base groups – Assign each student in the class a number, letter and shape. Then use these three different variables to assign students to different groups.  You can even consider 

•Doctor’s Prescription – Ask students to all share a made up illness. Then prescribe for each illness the same treatment (take 2 aspirins and call me in the morning).  After all students share their illness, use this to talk about the definition of fair not being equal.  This activity sets the tone for students with different needs getting what they need in your classroom.

Excuse Book

 (Please print clearly so your parent/guardian can read your excuse)
	Name
	Excuse
	What you plan to do about the missing assignment. 

	Lisa


	Forgot my homework
	Finish it and turn it in tomorrow

	Zobee
	Didn’t do it
	Nothing


NOTE:  

1. Everyday you MUST either submit an assignment or write in this book.

After three entries in the book, I will contact your parent/guardian related to the missing assignments.

•Develop a peer mentoring program (some schools give students high school or college credit for serving as a classroom mentor) – Allow students (including those with a disability) to serve as mentors in a class that they have already passed with a B or better.

•Clear the Air – Students are greeted by a peer as they enter the room who gives them a scrap piece of paper.  Students are informed to write on the piece of paper anything that is bothering them.  They can choose to put a star next to any issue that they only want the teacher to read.  Items without stars the teacher chooses to read and the class discusses ideas to help this person deal with their problem.

•Brain Breaks – Brain research indicates that students need a break in their learning every 7-10 minutes. The co-teacher can plan and deliver brain breaks based in strategy instruction to assist students in rehearsing and chunking knowledge.

Class: __________________________

Period: ___________

Modifications 2002-2003

	Student Name
	Allow Alternate Assignments
	Allow feelings to be expressed


	Call parent when missing work
	Extra Time
	Grade on content vs.

Spelling
	Graphic Organizer
	Highlight Notes


	Modified HW and/or

Classwork
	Monitor Agenda
	Oral Assessment
	Praise/encourage
	Pref. Seating
	Prov. Tea. Notes
	Que and Prompt
	Read and Clarify
	Read Directions Aloud
	Redirect
	Revise All Written Work
	Short Concise Directions
	Shorted Assignments
	Study Guide for Tests
	Word Bank

	1)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	2)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	3)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	4)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	5)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	6)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	7)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	8)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	9)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	10)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	11)
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	15)
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


13

Notes:______________________________________________________________________ _
Top of Form

Bottom of Form


Conduct Study Drills (Choate, 1997) - Conduct weekly study drills.  Give students an assignment and give them 3 minutes to organize their materials and have them pretend they are at home.  For the next 7 minutes have students start on the assignment provide coaching or assistance as needed 

Literature Circle - Students are assigned various roles to cover reading material

1. Question/discussion

2. Clarifier 



3. Predictor

4. Summarizer



5. Artist

Predictions - In pairs one student is chosen to read first then the students follow the procedures outline below:

1) 
Student who will read predicts what will happen.

2) Student not reading asks the reader if the prediction came true.  This statement is followed by why 

or why not.

3) Student who reads is asked to summarize what is read using 10 words or less. (the nonreader 

counts the # of words)


This procedure continues with the students switching roles.

Bookshare.org – This site enables people with visual or other print disabilities to legally share scanned books.  Members of the community can share with all other members any books that have been scanned.  This site is possible due to an exemption in the copyright law that allows open use only for people with disabilities and the schools that serve them.

Spirit Reading - A student continues to read until the “spirit moves” them to stop and then any other student who the “spirit moves” can start reading.

Auto Summarize - Use Microsoft Words – “Auto Summarize” feature to put the text into a modified format. This function can be found under the tool bar.

Create a CD Cover  - Have students create a CD cover and song titles that reflect the story they read.

Peer Editing with Credit :  Two peers edit a paper together and they both receive credit for the improvement in the final paper.

Crystal Ball and Yesterday’s News:  Ask everyone to write a short paragraph at the start of class either telling someone what they learned yesterday or predicting what they will learn today.

Red/Green Pen: When grading papers circle errors in red and good aspects of the writing in green.  Then ask students why items were circle in green.  
Classroom Discipline Checklist

Questions to ask yourself: (Braaten, 1986)
1. Are classroom rules established and posted?

2. Do you have a seating chart that strategically places students with special physical needs and students with particular behavioral needs?

3. Have you done everything possible to eliminate out-of-the-room passes?

4. Do you have a make-up policy?

5. Do you provide positive feedback to the students more than negative feedback?

 (10 positives to 3 negatives is typical)

6. Do you consider the danger of jeopardizing the students' self-concepts?

7. Are the students aware of their progress or lack of progress?

8. When you must discipline or correct, do you follow the 3-second rule?  It should take no more than 3 seconds to identify the infraction and state the consequence.

9. Are you up front about negotiations?

10. Can you utilize behavior interventions in a graduated and clear-cut way?

11. Have you removed the reinforcer for negative behavior?

12. Do you use words that relate to students' values?

13. Do you use eye contact and gestures more than words? 
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Questions to Consider Related to Grading in Inclusive Settings

(Adapted from Meltzer, et al., 1996)
•Are you explicit about the grading policy?

•Do you use multilevel grading?

•Do you give credit for participation?

•Do you evaluate students’ performance in a variety of ways?

•Do you embrace multiple intelligences?
Grading Options to Consider

• Letter grades or system used by general educator

• IEP and contract grading

• Pass/Fail -- or more distinctions such as Honor, High Pass, Pass, Low Pass

• Checklist

• Exhibitions

• Descriptive comments

• Shared grading

• Letter grades with level-of-difficulty coding

• Multiple grading

• Portfolio summaries

• Work samples with rubrics



	
	Tom
	Jim
	Bill
	Sue
	Matt
	Quincy
	Deon
	Tyler

	Respects Others and Property
	•
	
	
	
	
	•
	
	

	Positive Attitude/Behavior
	•


	•
	
	
	
	•
	
	

	Completes Tasks
	•


	
	
	
	
	•
	•
	

	On-Task 
	•


	
	•
	•
	•
	•
	
	

	Homework
	•


	
	•
	•
	
	
	•
	•

	Assignment Book
	•


	
	•
	•
	
	
	
	

	Initiates Task
	•


	
	•
	
	
	
	
	

	Breaks down and completes task on-time
	
	
	
	
	•
	
	•
	

	Seeks support when needed

  - academic

  - medical
	
	
	
	
	•
	
	
	

	Organize materials
	
	
	
	
	
	
	
	•

	Check work
	
	
	
	
	
	
	
	•

	Follows directions
	
	
	
	
	
	
	
	•


[image: image36.wmf]

Adaptations to Testing

Before the Test

· Concept Maps, Study Guides, Graphic Organizers

· Note Card

· Test Modifications

· Practice Tests

· Individual/Group Review

· Test Taking Strategies

· Mnemonics

· Key Word Method

· Chunking

During the Test
· Check Anxiety Level

· Give Immediate Feedback

· Complete One Problem/Question from Each Section

· Teacher Assistance

· Alternative Site

· Self-Monitoring

· Extended Time

After the Test

· Retake

· Make Corrections

· Alternative Grading

· 30 questions-Test is worth 25

· 30 questions – Teachers grade only thus 20 identified as important for mastery of topic

· 30 questions – Student attempts 22 misses 3, and grade is based on 19 out of 22

· Multiple Grades – One grade for content, one for mechanics

· Give Partial Credit


Hill, 2002



Consider having a self-advocacy training session before school starts to teach students about their areas of strengths and weaknesses.  The training could include:

[image: image37.png]



Sharing students’ IQ and achievement test scores so they understand their areas of strengths and weaknesses
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Sharing current Individualized Education Plans
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Showing them videos about learning differences (FAT (Frustration, Anxiety & Tension) City)
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Sharing tools that they can use to help with their areas of weakness
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Writing letters to the teachers they will be working with asking for any needed accommodations

FAT City and two other good videos by Rick Lavoie (Last One Picked…First one Picked on and When the Chips are Down) are available at www.pbs.org
Another great video is called Misunderstood Minds available at www.wgbh.org

One High School offers for students with disabilities a strategy instruction course.  Shortly after the first offering of this course they had several general education students taking the class who wanted to learn strategies for taking the SAT’s and for use in content area courses.  Since their administrator was against inclusion, the special educators decided to offer a number of these classes.  What ended up happening is that general education students took this particular special education course.  They then expanded to offer several courses of this type across the content areas.  What they learned is that if you are not allowed to take your students out to the general education setting then you might find ways to bring the general education setting to you.  Of course, I know not allowing students with disabilities access to the general education setting is against the law but if you cannot work with the system this is a great strategy to work around the system. 
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